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Safeguarding:
Of Mindsets and Perspectives 

Safeguarding is a complex and challenging topic, 
but one that must always be taken seriously and 
never ignored. Continuous learning and refreshers 
are enablers for organisations that can benefit from 
sharing their experiences with safeguarding with 
one another, identifying best practices and policies 
with the common goal of protecting the children.

Our conversation with our youth collaborator 
Abbernaa Dhevi (undergraduate student at the 
University of Cambridge, who also completed an 
internship with LeapEd), revealed an enriching 
perspective on reactions and collective action as a 
youth advocator:

“Through my mentorship engagements over the 
years, I realised early on that there are two 
components to child protection and safeguarding 
that education bodies must ensure are consistently 
present, regardless of the hiring body is a school, 
tuition centre, student-led initiative, or anything 
else. These two components also came up in
our discussion.

Firstly, situational awareness and secondly, 
steadfastness in execution. These two components 
are clearly embodied in some really great NGOs 
such as Closing the Gap Malaysia, where I currently 
serve as a mentor.”

For situational awareness, the problem with this 
component is that it may not be an innate quality of 
many people. Few grew up being exposed to 
experiences that would have taught them how to 
identify and accurately assess issues in children, 
while simultaneously ensuring boundaries are 
enforced. Hence, these skills must be taught and 
ingrained, especially if a person hired is new to
their role.
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This directly leads to the second component of child protection i.e., steadfastness in 
execution. Knowing issues is one thing but ensuring childcare is practiced is a 
whole other aspect. Any education body hiring someone to work with children 
cannot let their guard down. Ever. Those working with children must constantly be 
reminded that they will be held accountable for their conduct throughout their job, 
and this must be reinforced through compulsory child protection policy 
agreements, as ensured by Closing the Gap Malaysia for example.

The responsibility of ensuring children are protected in all ways must be upheld by 
education bodies at every point. And frankly, even if some people feel constant, 
diligent incorporation of these two components at every turn can be "overkill", it is 
my unwavering opinion that there is no such thing as "overreacting" when it comes 
to a child's well-being. Protection can never be an overreaction.

With the above in mind, it is imperative that we come to terms with the realities of 
the irregularities of observed/identified/suspected cases of child protection and 
safeguarding concerns and that when responding regardless of industry/role, we 
need to consider both reactive and preventative approaches.

At LeapEd, we acknowledge the duty of care to safeguard and promote the welfare 
of children and are committed to ensuring safeguarding practice reflects child 
rights’ conventions, Malaysian government legislation and complies with an 
international best practice including guidance issued by UNICEF and outcomes in 
line with the United Nations sustainable development goals.

We are proud to share that we were selected as recipients of the MyUNICEF Impact 
Challenge, initiated by UNICEF Malaysia with MaGIC’s Social Impact Challenge 
Accelerator (SICA). This challenge aims to support individuals and organisations to 
create positive impact for all children in Malaysia in these 3 areas: mental health, 
psychosocial support, a safe and clean environment. Our intervention upskills 
Mental Health Literacy in pre-service teachers to understand and improve their 
own mental health, to enable the students in their classrooms to feel safer in school 
and seek timely support for mental health issues, thereby improving their 
performance and well-being.
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For educators, parents, and students, the 
past year has been heart-breaking.

Schools were first closed for four months in 
the first MCO, and then another three 
months, and now they have remained 
closed.

The Ministry of Education had, in April 2020 
stated that close to 40% of students 
nationwide do not possess a digital device to 
enable them to learn at home. Then we read 
the heroic story of Veveonah who stayed in a 
tree for 24 hours to get internet access. Most 
of us in the field have heard stories of 
incredible struggles faced by our fellow 
educators – they must teach students, teach 
their own kids, and juggle home duties at 
the same time.

Those of us with children are familiar with 
complaints about not being able to socialise. 
Some of us with more than one child are 
used to seeing fights break out when “cabin 
fever” takes over. In the quiet of the night, 
we worry about the toll the pandemic is 
taking on our children’s mental and 
emotional health and have become anxious 
for all the other students out there.

It was devastating when PDRM released 
data on teen suicides. Children between 
15-18 years old made up 51 percent of the 
total suicide cases from January 2019- May 
2021. They have been out of school, missed 
out on learning and socialising, and perhaps 
they lived with an abuser, or parents who are 
stressed by job losses.

What Will Our Future
Workforce Look Like?
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What’s happening isn’t, however, just a social 
nightmare for educators, parents, and 
children who are currently caught up in the 
immediate problems brought about by 
school closures.

The OECD and the World Bank have released 
alarming reports last year highlighting the 
domino effect of educational disruption, 
which paints a grim reality of what could be 
our collective future. The report states that 
the learning losses due to school closures “will 
have lasting economic impacts both on the 
affected students and on each nation unless 
they are effectively remediated.”

The reports state that children currently in 
grades 1-12 affected by the closures might 
expect some 3 percent lower income over 
their entire lifetimes. It is inevitable that when 
school reopens, not all students will return. 
Dropout rates have increased by 83% at the 
primary level and 10.5% at the secondary level.

For nations, think-tanks have estimated that learning losses could result in expected 
future loss in terms of GDP at RM 240 billion. Even prior to the pandemic, in a 2018 
study, Korn Ferry had already reported that Malaysia will face a “severe talent 
shortage at highly skilled and mid-skilled levels with a deficit of close to 94,000 
workers in 2030 and a total output of USD 6.1 billion.”

For businesses, this represents a serious problem. Key sectors such as financial and 
business services, technology, media and telecommunications, and manufacturing 
will already be facing a labour shortage by 2030. The unrealised revenues for these 
three sectors alone are estimated at more than RM7 billion. Lack of globally 
competitive talent will also hurt our firms. They will be left vulnerable in an 
ultra-globalised, hyper-competitive world.

It’s Everyone’s Problem
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Pre-pandemic, the Malaysian 
education system underpinned by the 
Malaysia Education Blueprint 2013-2025 
was attempting to address the quality 
of education in preparing our talent to 
be future-ready.

With the pandemic situation, we can 
only expect that the work-in-progress 
would have been somewhat stalled. The 
worst would be that we would have 
regressed.

We have heard recently on the 
recruitment of 18,000 new teachers into 
the system. But we have not heard of 
any implemented strategy on ensuring 
the existing 400,000 teachers are 
equipped to deliver quality education 
during these times. There is a sense of 
urgency on the ground that is perhaps 
not yet addressed in terms of policy 
roll-out at the federal level.

The Malaysia Digital Blueprint launched 
in February this year, outlines a 
commitment to the digitalisation of 
education in its fourth thrust, “Building 
Agile and Competent Digital Talent”. 
Digital tools have the power to 
democratise access to quality 
education and help us move towards 
Education 3.0.

An Opportunity to Democratise
Quality Education for All
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There is a clear recognition within the 
Blueprint if we were to build our 
high-income inclusive nation, it is 
imperative that our children are trained to 
become digital talents. The Blueprint lays 
out ambitious plans to have all schools 
being able to implement digital learning 
and have better connectivity.

This could be a game-changer. With 
devices, connectivity, technology, and 
upskilled teachers, public schools could 
be transformed. From our 10- year 
experience in delivering the Trust Schools 
Programme where public schools are 
transformed to develop students 
holistically, mindset and culture change 
around student-centricity, creativity and 
innovation, collaboration and 
co-existence are also necessary to ensure 
the schools are nurturing students that 
will be relevant for the future.

If it goes as planned, the most vulnerable 
students will have access to the same 
opportunities previously only available to 
the advantaged. We will be able to see 
what LeapEd and our partners at the 
Ministry of Education and Yayasan AMIR, 
have fought for the past decade – to make 
public schools the choice schools for all, as 
they house 90% of Malaysian children.
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Shaping Our Future Workforce
Requires a Change In Strategy

While waiting for the government to roll-out 
tools, teacher upskilling, and infrastructure, 
what can we do for our children now?

Perhaps the first step is to equip them with 
some foundation of “digital intelligence” as 
practical skill-sets to enable them to fully 
leverage on the digital world. This will drive our 
transition faster to Education 3.0 and will 
provide students with a foundation to explore 
self-directed learning and be more ready for 
the future.

The new concept of digital intelligence, or DQ 
was first introduced at the World Economic 
Forum in 2016 – and is defined as a set of social, 
emotional, and cognitive abilities that allow 
individuals to meet challenges and adapt to 
the requirements of digital life, namely digital 
citizenship. It suggests that tools and 
infrastructure are not enough – we need to 
equip our children with the skills to deal with 
them.

Holistic DQ (similar to IQ and EQ) 
development would prepare our children 
better for the actual workforce. The DQ 
coalition has grown into a 100+ member 
coalition that has reached over 600,000 
children in more than 30 countries, across 15 
different languages and is supported by the 
WEF, OECD, and Institute of Electrical and 
Electronics Engineers Standards Association 
(IEEE SA).
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Unlike traditional education approaches, Education 3.0 promotes 21st century 
skills and prepares them for the jobs of tomorrow. Education 3.0 brings together 
creativity, outcomes, critical thinking, big data, personalisation, and much more 
which could turn children into builders instead of consumers, and even job 
creators instead of job seekers.

To have hope for the future workforce, we must put more faith in the core 
ingredient – our children, the students. Alongside faith, we must also give them 
knowledge and strategies to flourish in the digital world. Parents, educators, and 
businesses can play a role here by helping students to gain these critical skills.

Our opportunity to overcome the harm that COVID-19 has brought doesn’t lie in 
the hands of the government alone. Now, more than ever, our collective future is 
at stake. And that future depends on all of us working together.
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